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Kajian lepas menunjukkan bahawa strategi pembelajaran perbendaharaan kata 
memainkan peranan penting   meningkatkan  pengetahuan  perbendaharaan kata 
dalakalangan pelajar bukan penutur jati bahasa Inggeris.  Namun begitu,  kajian 
tentang  kesan penggunaan strategi pembelajaran perbendaharaan kata untuk 
meningkatkan pengetahuan perbendaharaan masih kurang dijalankan di Libya. Kajian  
lampau juga memperlihatkan bahawa   penguasaan pembelajaran perbendaharaan kata 
dan pengetahuan perbendaharaan kata dalam kalangan pelajar sekolah menengah 
adalah lemah. Kajian ini meneliti  kesan strategi perbelajaran perbendaharaan kata 
dalam meningkatkan pengetahuan perbendaharaan kata dalam kalangan pelajar 
sekolah menengah di bandar Bani-Walid, Libya. Kajian juga meneroka maklum balas 
pelajar terhadap jenis strategi pembelajaran perbendaharaan kata yang mereka 
gunakan sebelum dan selepas intervensi. Instrumen yang digunakan dalam kajian ini 
ialah  soal selidik,  ujian perbendaharaan kata, temu bual separa berstruktur, dan buku 
log. Data dianalisis dengan menggunakan sampel ujian t bebas, statistik deskriptif, dan 
analisis tematik.. Soal selidik VLS telah diedarkan kepada 280 orang pelajar sekolah 
menengah. Ujian pra dan ujian pasca  perbendaharaan kata telah dikendalikan  kepada 
80 orang pelajar sekolah menengah yang terdiri daripada   kumpulan eksperimen dan 
kumpulan kawalan. Kumpulan eksperimen menjalani  latihan selama sebelas minggu 
dengan menggunakan VLS, manakala kumpulan kawalan didedahkan dengan teknik 
pembelajaran secara tradisional. Seramai dua belas orang pelajar terlibat dalam sesi 
temu bual separa berstruktur. Buku log pula diedarkan kepada  enam orang pelajar.  
Dapatan kajian menunjukkan perbezaan yang signifikan dalam markah ujian 
perbendaharaan kata antara kumpulan eksperimen dengan kawalan. Dapatan kajian 
juga memaparkan terdapat   pengaruh yang positif terhadap strategi pembelajaran 
perbendaharaan kata dalam  meningkatkan pengetahuan perbendaharaan kata dalam 
kalangan pelajar di Libya. Kaedah strategi ingatan didapati memberikan  kesan yang 
signifikan dalam meningkatkan pembelajaran perbendaharaan kata dalam kalangan 
pelajar ini. Kajian menyarankan agar   aspek latihan para guru Libya  yang 
menyepadukan  strategi pembelajaran perbendaharaan kata dalam pembelajaran 
perbendaharaan kata dimasukkan ke dalam kurikulum. Pembelajaran, Perbendaharaan 
kata, Strategi  
Kata kunci: Pembelajaran perbendaharaan kata, Pengetahuan Pembendaharaan  kata, 










Studies have shown that vocabulary learning strategies (VLS) have an essential role 
in improving vocabulary knowledge among non-native learners of English.However 
in Libya, studies on the effect of using vocabulary learning strategies to enhance 
vocabulary knowledge are still lacking. Studies have also revealed that there is a weak 
performance in vocabulary learning and vocabulary knowledge among secondary 
school students. This study investigated the effect of vocabulary learning strategies in 
enhancing vocabulary knowledge among secondary school students in Bani-Walid, 
Libya. It also explored students’ feedback on types of vocabulary learning strategies 
the students used before and after the intervention. The instruments used were 
questionnaire, vocabulary test, semi-structured interviews and logbooks. The 
independent sample t-test, descriptive statistics, and thematic analysis were employed 
to analyse the data.  The VLS questionnaires were distributed to 280 secondary school 
students, and the pre-tests and post-tests of vocabulary were administered to 80 
secondary school students in the experimental and control groups.  The experimental 
group received the treatment for eleven weeks using VLS, whereas the control group 
was taught using the traditional method.  Meanwhile, the semi-structured interviews 
were conducted with twelve students, and logbooks were distributed to six students. 
The findings showed a significant difference in vocabulary test scores between the 
experimental and control groups.  The findings showed a positive influence on the 
vocabulary learning strategies in enhancing vocabulary knowledge among the learners 
in Libya. The results also indicated that the memory strategies had a significant effect 
in enhancing vocabulary learning among these learners. The findings propose that the 
curriculum include training Libyan teachers to integrate vocabulary learning strategies 
in the vocabulary teaching. 
Keywords: Vocabulary learning, Vocabulary learning strategies, Vocabulary 
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1.1 Introduction  
Vocabulary is central to any language and of critical importance to the typical language 
learner (Şener, 2009). According to Nation (2001), vocabulary help learners listen, 
speak, read or write more effectively. Without having sufficient vocabulary, students 
find it difficult to communicate in any language. Wilkins (1972) also states, “Without 
grammar very little can be conveyed; without vocabulary nothing can be conveyed” 
(p. 111). These statements stress upon the importance of vocabulary in conveying 
meanings and expressing ideas, emotions, and feelings to others during 
communication. This means, without the mediation of vocabulary, no amount of 
grammatical or other types of linguistic knowledge can be employed in second 
language communication or discourse. The knowledge of vocabulary is essential when 
using a second or foreign language owing to the fact that one is unable to communicate 
with others without having a sufficient repertoire of words at one’s disposal. In light 
of this, vocabulary becomes the primary concern for language teachers and applied 
linguists who put much emphasis on vocabulary teaching making it as a very 
significant factor in language teaching (Anderson & Nagy, 1992). 
 
In Libya where the present research was conducted, English is taught as a foreign 
language (Altaieb, 2013). The need for communication in English has played an 
important role in curricular restructuring at both the middle and the high school levels. 
The widespread use of English has left a significant impact on education and business. 
For the reason that nowadays most universities in the world use English language as 
The contents of 
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Statistics about the Population of the Libyan Secondary School Students in Bani-

























Determining Minimum Returned Sample Size 
Table for Determining Minimum Returned Sample Size for a Given Population Size 
for Continuous and Categorical Data 
 
 Sample Size 
Continuous data 
(margin of error=.03) 
Categorical data 






















100 46 55 68 74 80 87 
200 59 75 102 116 132 154 
300 65 85 123 143 169 207 
400 69 92 137 162 196 250 
500 72 96 147 176 218 286 
600 73 100 155 187 235 316 
700 75 102 161 196 249 341 
800 76 104 166 203 260 363 
900 76 105 170 209 270 382 
1,000 77 106 173 213 278 399 
1,500 79 110 183 230 306 461 
2,000 83 112 189 239 232 499 
4,000 83 119 198 254 351 570 
6,000 83 119 209 259 362 598 
8,000 83 119 209 262 367 613 
10,000 83 119 209 264 370 623 
Source: Extracted from Bartlet, J. E, Kotrlik, J., W. & Higgins, C. C. (2001). 
(p.48).Organizational Research: Determining Appropriate Sample Size in Survey 








The VLS Questionnaire (English Version) 
 
 




Dear Valued Student, 
I would like to introduce myself, my name is Salma Hasan, a Libyan doctoral candidate 
in Applied Linguistics at Universiti Utara Malaysia (UUM), Kedah, Malaysia. 
Currently, I am conducting a survey on the influence of Vocabulary learning 
strategies in enhancing autonomous vocabulary learning among secondary school 
students in Libya as part of the requirements for the award of a PhD degree. I would 
be grateful to you if you kindly help complete this questionnaire as accurately as 
possible. Your responses will be treated with the greatest confidentiality and used 
purely for academic purposes. I highly and sincerely appreciate your kind co-operation 
and precious contribution. 
Thanking you in advance for your response. 
Yours sincerely, 






PART 1: Background Information: 
1. Gender:         Male   [  ]                    Female [  ]                     
2. Age   
 
a. 17 yrs. [   ]                   
b. 18 yrs. [   ]                   
c. 19 yrs. and above [   ]     
3. Score in English exam  
 
75%-80%                  [   ]         
81% -85%                 [   ]     




 Medical Technology      [   ] 
 Medicine                        [   ] 
 Engineering                [   ]  
 Modern Languages         [   ]     
 
Part Two: Vocabulary Learning Strategies 
The following part is a list of vocabulary learning strategies. I would like to know how 
you actually learn words, not how you might learn them. If you do not use a strategy, 
please circle number 1 (never, 0%). If you use a strategy, please circle one of the 
numbers, 2 (rarely, 25%), 3 (sometimes, 50%), 4 (often, 75%), 5 (always, 100%). 








 Vocabulary learning 
strategies  






MS1 1.  I make a picture in my 
mind of the new word 
meaning   
     
MS2 2.  I study the spelling of the 
new word.     
     
MS3 3. I study the part of speech 
of the new word (verb, 
noun, adjective) to 
remember it.   
     
MS4 4.  I connect the new word to 
a personal experience (e.g. 
connecting the word 
research with the final 
project).   
     
MS5 5. I paraphrase the meaning 
of the word I am learning 
in another way. 
     
MS6 6. I study the sound of the 
new word. 
     
MS7 7. I group words to study 
them 
     
MS8 8. I associate the new word 
with its coordinates 
(apples with oranges, 
peaches and etc.).   
     
MS9 9. I connect the new word to 
its synonyms and 
antonyms.    
     
MS10 10. I use Affixes and roots to 
remember the words 
     
MS11 11. I make an image in my 
mind of the form of the 
new word.  
     
MS12 12. I use semantic maps      
MS13 13. I use the Keyword method.       
MS14 14. I use the new word in 
sentences. 
     
Cog.S1 15. I repeat the new word over 
and over. 
     
Cog.S2 16. I write the new word many 
times. 
     
Cog.S3 17. I make my own lists of 
new words.  
     
Cog.S4 18. I keep a vocabulary 
notebook for expanding 
rehearsal.  
     
Cog.S5 19. I take notes of the newly 
learned words in class 
     
Det.S1 20.  I identify the part of 
speech of the new word 




(verb, noun, adjective) to 
help me know its 
meaning.   
Det.S2 21.  I break the new word up 
into the main parts (un-
safe-ly = unsafely).  
     
Det.S3 22. .I check for Arabic words 
that are similar in form 
and meaning to the new 
word.  
     
Det.S4 23.  I analyse any available 
pictures to help me 
understand new words.  
     
Det.S5 24.  I analyse any available 
gestures to help me 
understand new words.  
     
Det.S6 25.  I use a bilingual 
dictionary (English / 
Arabic).  
     
Det.S7 26.  I use a bilingual 
dictionary (Arabic / 
English). 
     
Det.S8 27. I use a monolingual 
Dictionary (English / 
English). 
     
Det.S9 28.  I guess the meaning of the 
new word from the context 
in which it occurs.  
     
Met.S1 29.   I try to develop my 
vocabulary knowledge by 
watching English TV 
channels (e.g. movies, 
songs, documentary). . 
     
Met.S2 30.  I try to develop my 
vocabulary knowledge by 
using computer programs 
(e.g. internet) 
     
Met.S3 31.  I try to develop my 
vocabulary knowledge by 
listening to English radio 
programs (songs, news). 
     
Met.S4 32.  I try to develop my 




     
Met.S5 33.  I revise the newly learned 
words soon after the initial 
meeting.  
     
Met.S6 34. I continue to study the 
word over time. 




Met.S7 35.  I revise the newly learned 
words using spaced 
repetition. 
     
Met.S8 36. I skip the new word.      
Met.S9 37.  I try to assess my 
vocabulary knowledge 
(e.g. with word tests). 
     
Soc.S1 38.  I ask teacher for 
translation of the new 
word into Arabic. 
     
Soc.S2 39.  I ask a teacher for a 
paraphrase of the new 
word. 
     
Soc.S3 40.  I ask a teacher for a 
sentence including the new 
word.  
     
Soc.S4 41. . If you use word lists, do 
you ask a teacher whether 
they are accurate? 
     
Soc.S5 42.  I ask classmates for the 
meaning of the new word. 
     
Soc.S6 43.  I discover new meanings 
through group work 
activity.  
     
Soc.S7 44.  I study and practice 
meaning of the new words 
in a group of students. 
     
 














The VLS Questionnaire (English Version) 
 
 
The Vocabulary Learning Strategies Questionnaire (For (the present) Secondary 
School Students Group) 
 
 
Dear Valued Student, 
I would like to introduce myself, my name is Salma Hasan, a Libyan doctoral candidate 
in Applied Linguistics at Universiti Utara Malaysia (UUM), Kedah, Malaysia. 
Currently, I am conducting a survey on the influence of Vocabulary learning 
strategies in enhancing autonomous vocabulary learning among secondary school 
students in Libya as part of the requirements for the award of a PhD degree. I would 
be grateful to you if you kindly help complete this questionnaire as accurately as 
possible. Your responses will be treated with the greatest confidentiality and used 
purely for academic purposes. I highly and sincerely appreciate your kind co-operation 
and precious contribution. 
Thanking you in advance for your response. 
Yours sincerely, 






PART 1: Background Information: 
1. Gender:         Male   [  ]                    Female [  ]                     
2. Age     
 14-16 yrs. [   ]                   
 17-19 yrs. [   ]                   
 20 and above [   ]                   
3. Department  
 Basic Science     [   ]                   
 Literary                 [   ]                   
Part Two: Vocabulary Learning Strategies 
The following part is a list of vocabulary learning strategies. I would like to know how 
you actually learn words, not how you might learn them. If you do not use a strategy, 
please circle number 1 (never, 0%). If you use a strategy, please circle one of the 
numbers, 2 (rarely, 25%), 3 (sometimes, 50%), 4 (often, 75%), 5 (always, 100%). 
Please read all the choices before you make your selection, and tick only one choice. 
(√) 
 
 Vocabulary learning 
strategies  






MS1 45.  I make a picture in my 
mind of the new word 
meaning   
     
MS2 46.  I study the spelling of the 
new word.     
     
MS3 47. I study the part of speech 
of the new word (verb, 
noun, adjective) to 
remember it.   
     
MS4 48.  I connect the new word to 
a personal experience (e.g. 
connecting the word 
research with the final 
project).   
     
MS5 49. I paraphrase the meaning 
of the word I am learning 
in another way. 
     
MS6 50. I study the sound of the 
new word. 
     
MS7 51. I group words to study 
them 




MS8 52. I associate the new word 
with its coordinates 
(apples with oranges, 
peaches and etc.).   
     
MS9 53. I connect the new word to 
its synonyms and 
antonyms.    
     
MS10 54. I use Affixes and roots to 
remember the words 
     
MS11 55. I make an image in my 
mind of the form of the 
new word.  
     
MS12 56. I use semantic maps      
MS13 57. I use the Keyword method.       
MS14 58. I use the new word in 
sentences. 
     
Cog.S1 59. I repeat the new word over 
and over. 
     
Cog.S2 60. I write the new word many 
times. 
     
Cog.S3 61. I make my own lists of 
new words.  
     
Cog.S4 62. I keep a vocabulary 
notebook for expanding 
rehearsal.  
     
Cog.S5 63. I take notes of the newly 
learned words in class 
     
Det.S1 64.  I identify the part of 
speech of the new word 
(verb, noun, adjective) to 
help me know its 
meaning.   
     
Det.S2 65.  I break the new word up 
into the main parts (un-
safe-ly = unsafely).  
     
Det.S3 66. .I check for Arabic words 
that are similar in form 
and meaning to the new 
word.  
     
Det.S4 67.  I analyse any available 
pictures to help me 
understand new words.  
     
Det.S5 68.  I analyse any available 
gestures to help me 
understand new words.  
     
Det.S6 69.  I use a bilingual 
dictionary (English / 
Arabic).  
     
Det.S7 70.  I use a bilingual 
dictionary (Arabic / 
English). 




Det.S8 71. I use a monolingual 
Dictionary (English / 
English). 
     
Det.S9 72.  I guess the meaning of the 
new word from the context 
in which it occurs.  
     
Met.S1 73.   I try to develop my 
vocabulary knowledge by 
watching English TV 
channels (e.g. movies, 
songs, documentary). . 
     
Met.S2 74.  I try to develop my 
vocabulary knowledge by 
using computer programs 
(e.g. internet) 
     
Met.S3 75.  I try to develop my 
vocabulary knowledge by 
listening to English radio 
programs (songs, news). 
     
Met.S4 76.  I try to develop my 




     
Met.S5 77.  I revise the newly learned 
words soon after the initial 
meeting.  
     
Met.S6 78. I continue to study the 
word over time. 
     
Met.S7 79.  I revise the newly learned 
words using spaced 
repetition. 
     
Met.S8 80. I skip the new word.      
Met.S9 81.  I try to assess my 
vocabulary knowledge 
(e.g. with word tests). 
     
Soc.S1 82.  I ask teacher for 
translation of the new 
word into Arabic. 
     
Soc.S2 83.  I ask a teacher for a 
paraphrase of the new 
word. 
     
Soc.S3 84.  I ask a teacher for a 
sentence including the new 
word.  
     
Soc.S4 85. . If you use word lists, do 
you ask a teacher whether 
they are accurate? 
     
Soc.S5 86.  I ask classmates for the 
meaning of the new word. 




Soc.S6 87.  I discover new meanings 
through group work 
activity.  
     
Soc.S7 88.  I study and practice 
meaning of the new words 
in a group of students. 
     
 






























تعل مهم  أثناء ليبيا الثانوي اللبين في �� ستخ دمها التي المفردات استراتيجيات تعلم
 ?��ليزية الغة مفردات
 
 : الطالبة عزيزتي /الطالب عزيزي
 وبركاته،، الله ورحمة عليكم ا?��
لغويات  تخصص كتوراه،الد برنامج في ليبيه طالبة أنا سالمة حسن، :نفسي لك أقدم أن البداية في يسعدني
 التعلم الذاتي حول  بيانات بجمع حاليا أقوم .ماليزيا أوتارا، جامعة الحديثة، اللغات و التربية كلية تطبيقية،
 متطلبات ?�تكمال مهم جزء هو ا?�تبيان هذا.  ل بيا الثانوي الليبين في �� للمفردات الغة ا?�جليزية بين 
تعلم  في تجربتك واقع من وذلك التالية ا?��ة على مشكورا با?�ابة منك التفضل أرجو لذا .الدكتوراه برنامج
 .فقط العلمي البحث والسرية ولغرض الحرص بمنتهى ستعامل إجابتك أن لك أؤكد .ا?�جليزية مفردات الغة
 .يانا?�تب هذا استكمال في الثمين ووقتك القيمة مشاركتك أقدر   و سلفا، الكريم تعاونك لك أشكر
 مع خالص شكري وتقديري









 المعلومات الشخصيه  القسم ��ل:   
 
 
 [    ]أنتى                     [    ]الجنس:   ذكر       .1
 
 
 العمر:    .5
 
 [    ]       سنه  71 
 [    ]سنه         81  
  [    ] سنه وأكتر             91 
 
  
 اللغة ا?��يزيه درجة التحصيل في أمتحان .3
 
 [    ]    % 11-%21 
 [    ]     %21-%11 
 [    ]    %21أكتر من  
 
 الكلية  .6
 [    ]التقنية الطبية        
 [    ]الطب                 
 [    ]الهندسة               
 [    ]اللغات                
 
 المفردات استراتيجيات تعلم :الثاني القسم
 
ون من قائمة استراتيجيات تعلم معاني المفردات باللغة ا?��يزية. يود الباحث معرفة ا?�ترتيجيات القسم التالي مك
لل?�ب عند تعلم معاني المفردات باللغة ا?��يزية. في حالة عدم إستخدامك ?�تراتيجية معينة على  الفعلية
(√) ك?��تراتيجية, الرجاء ضع��م ة . في حالة إستخدام) %1(أبدا,  1على الرقم √) ا?�?� ضع��م ه ( 
(دائما, 2), %25(أغلب ا�حيان, 4), %12( بعض ا�حيان, 3), %26(نادرا,  6أمام أحد الخيارات التالية: 
















  .0 أرسم صورة  ذهنيه لمعني الكلمة الجديدة     




-مأس -فعل(أقوم بأستذكار الناحية ا�عرابية للكلمة متل      
 )صفة
  .3
كلم ة  متل : ربطأقوم بربط الكلم ة الجديدة بخبراتي السابقة      
 بحت بالمشروع الن هائي
  .4
  .2 أقوم بأعادة صياغة معني الكلم ة الجديدة     
  .2 أقوم بدراسة النظام الصوتي للكلم ة الجديدة     
أحاول ربط الكلمة الجديده بكلمات اخري تشابه ها في      
  تصنيف متل تفاح مع البرتقال والخوخ وغي رهم..
  .7
  .8 ديدة بصوت عالي عند دراستي ل هاأقوم بتردد الكلم ة الج     
  .9 أحاو�تصا الكلمه بمفردات ها ومضادات ها     
  .10 استخدم جدور الكلمات واضافاتها لتدكر الكلمات الجديدة     
  .11 أرسم صورة معينه في ذهني لتوضح معني الكلم ة الجديدة     
أقوم باستخدام جدول بتضمن علي الصفات ومشتقاتها مت�      
 خم , صغيركبير, ض
  .60
أستخدم أسلوب الكلم ة الرئيسية: م?� اذا اردت حفظ كلمة      
اقوم بايجاد كلمه عربيه تشابه ها في صوت م?� كلمه جار   
يحمل جره.. لتدكر كلم ة الجره  ارسم في ذهني شخص جار
 با?��يزي..
  .11
  .11 لتوضح معناهاأستخدم الكلم ه الجديده في جمله      
  .20 لكلم ة الجديدة باستمراراقوم بتكرار ا     
  .20 اقوم بكتابة الكلمة عدة مرات     
  .50 اقوم بدراسة الكلمات علي شكل قوائم     
  .80 أقوم باحتفاظ دفتر صغير �كتب فيه كلمات الجديدة     
أقوم بكتابه ال���ت للكلمات الجديده علي دفتر خاص في      
 الصف 
  .90
 –لكلم ة الجديدة متا ( فعل أقوم بدراسة الصفه ا�عرابيه ل     
 صف)  -حرف
  .16
اقوم بأستذكار جذر الكلم ه من ا�ضافات ا?�لي او ا?�يرة      
 )ylefasnu = yl-efas-nuمتل: كلمة(
  .06
  .66 أحاول ايجاد المعني القريب أو المعني ذا صله باللغه العربية      
ة مأقوم بتحليل الصور المتوفرة لمساعدتي في فهم معني الكل     
 الجديدة
  .36
أقوم بتحليل الد�ئل المصاحبه ادا توفرت لفهم معني الكلم ة      
 الجديدة
  .46
  .26 )عربي -انجليزي( أستخدم قاموس تنائي اللغة      
  .26 أنجليزي) -أستخدم قاموس تنائي اللغة (عربي     
  .56 انجليزي) -أستخدم قاموس أحادي اللغة ( انجليزي     
 للكلم ة الجديدة م?��ل النص الدي أقوم بتقدير المعني     
 وجدت فيه
  .86
أحاول تطوير معرفتي بالمفردات الجديد����ل مشا هدة      
القنوات اتلفزيونية ا?��يزية (مثل ا?��م، وا�غاني، 
 .والثائقية)
  .96
أحاول تطوير معرفتي بالمفردات الجديدة باستخدام برامج      
 الكمبيوتر (مثل ا�نترنت)
  .13
أحاول تطوير معرفتي للمفردات الجديدة من��ل ا?�تماع      





أحاول تطوير معرفتي بالمفردات من��ل قراءة الصحف      
 .وال?��?��يزية
  .63
  .33 أقوم بمراجعة الكلمات الجديدة مباشرة بعد كل درس     
  .43 ود لدراسة ومراجعة الكلمات الجديدة باستمرارأع     
  .23 أقوم بمراجعة الكلمات الجديدة بفترات متباعدة     
  .23 أحاول تخطي الكلم ة الجديده      
أحاول تطوير معرفتي بالمفردات الجديدة من خ�ل      
 اختبارات الكلمات
  .53
  .83 أسال معلمي في الفصل عن ترجم ة الكلم ة الجديدة      
  .93 أسال معلمي باعادة صياغة الكلم ة الجديدة لتوضيح معناها      
  .14 أسال معلمي باعطاء جملة تتضمن معني الكلم ة الجديدة     
عندما أستخدم قوائم الكلمات، عادة أسأل المعلم ادا كانت      
 الكلمات صحيحة
  .04
  .64 أسال زم?��في الفصل عن معني الكلم ة الجديدة     
المعني للكلم ة الجديدة بمساعدة اصدقائي من أحاول اكتشاف      
 ?�ل القيام بنشاط جماعي داخل الفصل
  .34


























تعل مهم  أثناء ليبيا الثانوي اللبين في �� ستخ دمها التي المفردات استراتيجيات تعلم
 ?��ليزية الغة مفردات
 
 : الطالبة عزيزتي /الطالب عزيزي
 وبركاته،، الله ورحمة عليكم ا?��
لغويات  تخصص الدكتوراه، برنامج في ليبيه طالبة أنا سالمة حسن، :نفسي لك أقدم أن البداية في يسعدني
 التعلم الذاتي حول  بيانات بجمع حاليا أقوم .ماليزيا أوتارا، جامعة الحديثة، اللغات و التربية كلية تطبيقية،
 متطلبات ?�تكمال مهم جزء هو ا?�تبيان هذا.  ل بيا الثانوي الليبين في �� للمفردات الغة ا?�جليزية بين 
تعلم  في تجربتك واقع من وذلك التالية ا?��ة على مشكورا با?�ابة منك التفضل أرجو لذا .الدكتوراه رنامجب
 .فقط العلمي البحث والسرية ولغرض الحرص بمنتهى ستعامل إجابتك أن لك أؤكد .ا?�جليزية مفردات الغة
 .ا?�تبيان هذا استكمال في مينالث ووقتك القيمة مشاركتك أقدر   و سلفا، الكريم تعاونك لك أشكر
 مع خالص شكري وتقديري








 المعلومات الشخصيه  القسم ��ل:   
 
 
 [    ]أنتى                     [    ]الجنس:   ذكر       .3
 
 العمر:     .5
 
 [    ]سنه         11 –سنه  51 
 [    ]سنه          91 -سنه 11 




 [    ]علمي     
 [    ]ادبي      
 
 المفردات استراتيجيات تعلم :الثاني القسم
 
القسم التالي مكون من قائمة استراتيجيات تعلم معاني المفردات باللغة ا?��يزية. يود الباحث معرفة ا?�ترتيجيات 
نجليزية. في حالة عدم إستخدامك ?�تراتيجية معينة على لل?�ب عند تعلم معاني المفردات باللغة ا� الفعلية
(√) . في حالة إستخدامك?��تراتيجية, الرجاء ضع��م ة ) %1(أبدا,  1على الرقم √) ا?�?� ضع��م ه ( 
(دائما, 2), %25(أغلب ا�حيان, 4), %12( بعض ا�حيان, 3), %26(نادرا,  6أمام أحد الخيارات التالية: 


















  .1 أرسم صورة  ذهنيه لمعني الكلمة الجديدة     
  .5 ةأدرس الطريقة الهجائية للكلم      
-مأس -فعل(أقوم بأستذكار الناحية ا�عرابية للكلمة متل      
 )صفة
  .3
أقوم بربط الكلم ة الجديدة بخبراتي السابقة متل : ربط كلم ة      
 بحت بالمشروع الن هائي
  .5
  .2 أقوم بأعادة صياغة معني الكلم ة الجديدة     




ربط الكلم ة الجديده بكلمات اخري تشابه ها في  أحاول     
  تصنيف متل تفاح مع البرتقال والخوخ وغي رهم..
  .7
  .1 أقوم بتردد الكلم ة الجديدة بصوت عالي عند دراستي ل ها     
  .9 أحاو�تصا الكلمه بمفردات ها ومضادات ها     
  .11 استخدم جدور الكلمات واضافاتها لتدكر الكلمات الجديدة     
  .11 أرسم صورة معينه في ذهني لتوضح معني الكلم ة الجديدة     
أقوم باستخدام جدول بتضمن علي الصفات ومشتقاتها م��     
 كبير, ضخم , صغير
  .51
أستخدم أسلوب الكلم ة الرئيسية: م?� اذا اردت حفظ كلمة      
اقوم بايجاد كلمه عربيه تشابه ها في صوت م?� كلمه جار   
يحمل جره.. لتدكر كلمة الجره  جارارسم في ذهني شخص 
 با?��يزي..
  .11
  .11 لتوضح معناهاأستخدم الكلم ه الجديده في جمله      
  .21 اقوم بتكرار الكلم ة الجديدة باستمرار     
  .11 اقوم بكتابة الكلمة عدة مرات     
  .11 اقوم بدراسة الكلمات علي شكل قوائم     
  .11 مات الجديدةأقوم باحتفاظ دفتر صغير �كتب فيه كل     
أقوم بكتابه ال���ت للكلمات الجديده علي دفتر خاص      
 في الصف 
  .91
 –أقوم بدراسة الصفه ا�عرابيه للكلم ة الجديدة متا ( فعل      
 صف)  -حرف
  .15
اقوم بأستذكار جذر الكلم ه من ا�ضافات ا?�لي او ا?�يرة      
 )ylefasnu = yl-efas-nuمتل: كلمة(
  .15
  .55 ول ايجاد المعني القريب أو المعني ذا صله باللغه العربية أحا     
أقوم بتحليل الصور المتوفرة لمساعدتي في فهم معني الكلمة      
 الجديدة
  .35
أقوم بتحليل الد�ئل المصاحبه ادا توفرت لفهم معني الكلم ة      
 الجديدة
  .55
  .25 )عربي -انجليزي( أستخدم قاموس تنائي اللغة      
  .15 أنجليزي) -خدم قاموس تنائي اللغة (عربيأست     
  .15 انجليزي) -أستخدم قاموس أحادي اللغة ( انجليزي     
 أقوم بتقدير المعني للكلم ة الجديدة م?��ل النص الدي     
 وجدت فيه
  .15
أحاول تطوير معرفتي بالمفردات الجديدة من��ل مشا هدة      
ي، ?�م، وا�غانالقنوات اتلفزيونية ا?��يزية (مثل ا�
 .والثائقية)
  .95
أحاول تطوير معرفتي بالمفردات الجديدة باستخدام برامج      





أحاول تطوير معرفتي للمفردات الجديدة من��ل ا?�تماع      
 إلى البرامج ا�ذاعية باللغة ا�نجليزية (ا�غاني، وا���)
  .13
بالمفردا����ل قراءة الصحف  أحاول تطوير معرفتي     
 .وال?��?��يزية
  .53
  .33 أقوم بمراجعة الكلمات الجديدة مباشرة بعد كل درس     
  .53 أعود لدراسة ومراجعة الكلمات الجديدة باستمرار     
  .23 أقوم بمراجعة الكلمات الجديدة بفترات متباعدة     
  .13 أحاول تخطي الكلم ة الجديده      
تطوير معرفتي بالمفردات الجديدة من خ�ل أحاول      
 اختبارات الكلمات
  .13
  .13 أسال معلمي في الفصل عن ترجم ة الكلم ة الجديدة      
  .93 أسال معلمي باعادة صياغة الكلم ة الجديدة لتوضيح معناها      
  .15 أسال معلمي باعطاء جملة تتضمن معني الكلم ة الجديدة     
ات، عادة أسأل المعلم ادا كانت عندما أستخدم قوائم الكلم     
 الكلمات صحيحة
  .15
  .55 أسال زم?��في الفصل عن معني الكلم ة الجديدة     
أحاول اكتشاف المعني للكلمة الجديدة بمساعدة اصدقائي من      
 ?�ل القيام بنشاط جماعي داخل الفصل
  .35





















Name:                                                                                                                       Group:  
**Please answer the following question. 
 
Q1- Choose the right word to the right space to go with each meaning. 
Ex.  
 business 
  clock                                       __wall____ part of a house 
  horse                                        __horse___ animal with four legs                                        
  shoe 




 dust                                                                 ________ game 
 operation                                                         ________ winning 
 row                                                                                                                              
 sport 
 victory  
                   (2 marks)                                                                               
2.  
 choice 
 crop                                                                  
 flesh                                                                ________ meat 
 salary                                                               ________ money paid regularly 
for doing a job    
 secret  
                                                                                                                                          
(2 marks) 
3.  
 cap                                                         
 journey                                                             ________ numbers to measure 
with 





 trick                                                                                                                              
(2 marks) 
                                                                                                                   
4.  
 attack 
 charm                                                                  
 lack                                                                    ________ pleasing quality 
 pen                                                                     ________ not having 
something       
 shadow 





 factory                                                                 ________ part of milk 
 nail                                                                      ________ person who is 
studying          
 pupil                                                                     
 sacrifice 
                                                                                                                                      




 climb                                                                  ________ go up 
 examine                                                              ________ look at closely 
 pour                                                                                 
 satisfy 




 inquire                                                                ________ walk without 
purpose 
 limit                                                                   ________ keep within a certain 
size     
 recognize 





 concern                                                               ________ break open 
 deliver                                                                 ________ take something to 
someone    









 private                                                               ________ first 
 royal                                                                  ________ not public 
 slow                                                                  
 sorry 




 electric                                                               
 firm                                                                   ________ wanting food 
 hungry                                                               ________ having no fear          
 local 
                                                                                                                                      
(2 marks) 
11.  
 climate                                                              ________ idea 
 executive                                                          ________ inner surface of your 
hand 
 notion                                                                
 palm 
 victim   




 bishop                                                             ________ cold feeling 
 chill                                                                ________ farm animal 
 ox                                                                     
 ridge 
                                                                                                                                           
(2 marks) 
13.  
 bench                                                             ________ long seat 
 jar                                                                    ________ part of a country 
 mate                                                                  
 mirror 








 device                                                              ________ army officer 
 lieutenant                                                        ________ a kind of stone 
 marble                                                              
 phrase 





 candle                                                           ________ a place to live 
 timber                                                            ________ chance of something 
happening 
 horror                                                            
 prospect 
                                                                                                                             
(2 marks)        
16.  
 betray 
 dispose                                                                 
 embrace                                                              ________ say publicly 
 injure                                                                  ________ hurt seriously 
 proclaim 




 illustrate                                                                 ________ meet 
 inspire                                                                    ________ beg or help 
 plead                                                                       
 seal 




 bother                                                                    ________ help 
 condemn                                                                ________ cut neatly 
 erect                                                                        
 trim 
                                                                                                                                        
(2 marks) 
19.  
 concealed                                                             ________ wild 
 definite                                                                 ________ clear and certain 










 junior                                                                    
 magnificent                                                         ________ wonderful 
 maternal                                                               ________ not clearly lit 
 weary                                                                                                                      




 percent                                                          ________ part of 100 
 principle                                                        ________ general idea used to 
guide one’s actions 
 source 





 layer                                                              ________ skilled way of doing 
something 
 philosophy                                                    ________ study of the meaning of 
life 
 proportion 





 enforcement                                              
 investigation                                            ________ agreement or permission 
 parameter                                                 ________ trying to find information 
about something 
 trend                                                                                                                            




 compile                                             ________ control something skilfully 
 convince                                           ________ expect something will happen 
 denote                                                





25.       
 Vein  
 Draft                                                ________ produce books and newspapers 
 Odd                                                  ________ tube through which blood flows 
 Publish 
 Whirl                                                                                               (2 marks)   
 
26.  
 conformity  
 infallible                                          ___________delayed beyond the 
expected time 
 pervert                              ___________ identity with standards or rules 
 tardy       




 fundamental          
 principle                                       _________ a paper that provides 
information 
 labour                                            _________essential 
 benefit 




 conclusion                      ________ circular shape 
 fibre                                ________ top of a mountain 
 loop  
 plank                                                                                               (2 marks) 
 
29.  
 consistent    
  concrete                            __________constant or stable  
 proportion                         ________ a long period of time 
 era 




 hug                 ________ plan or invent 
 lease                ________ hold tightly in your arms 
 plague 
 devise                                                                                            (2 marks) 
31.  




 offing  ________ mix together 
 condescend     ________ guess about the future 
 blend 
 convictions 
                                                                                                   (2 marks) 
32.  
 precede   
 tease                                      ________ come before 
 reject                                     ________ move with quick steps and jumps 
 bleed  
 skip                                                                                                 (2 marks) 
33.  
 causal 
 desolate                                              ________ sweet-smelling 
 fragrant                                             ________ only one of its kind 
 radical  
 unique                                                                                           (2marks) 
 
34.  
 oblivious   
 implication                                        ________rarely to find 
 deploring                                          __________forgetful 
 cluster   
 seldom                                                                                  (2 marks) 
     
35.  
 feather 
 Archaeology.                                ___________ weakness 
 shortcomings                                 ___________sensitive 
 Plume      




 device                                                      ________  fated 
 bench                                                        ________force (someone) to do 
something. 
 inevitable                                                                 
 compels                                                   (2 marks) 
 
37.  
 conformity  
 infallible                                         ___________delayed beyond the 
expected time 
 pervert                             ___________ identity with standards or 
rules 








 cruising                                               _________make like new again 
 restore                                                _________ hover by flapping the 
wings quickly  
 exquisite 
 flutter                                                                                      (2 marks) 
 
39.  
 scrub   
 queer                                                                 ________ rubbing it hard to 
clean it 
 meet                                                                  ________ odd or strange 
 inspire                                                                      
 plead                                                                                   (2 marks) 
 
40.  
 allege               
 plush                                               _________ claim without proof                                                           
 shake-up                                        __________to say what you really think 
 candid     




 cube                                                       _________went down a lot in value 
 consequence                                           _________ a very small thing of its 
kind  
 correspond to           
 deficit                                                                          (2 marks)     
 
42.  
 perform                                          _________small piece 
 fracture                                          _________ power  or strength        
 squeeze      
 navigation  
 intensity                                                                   (2 marks) 
 
43.  
 mess     
 game                                          __________state of untidiness or dirtiness 
 dust                                            ________ expression of admiration 








 alcohol                                        ________ stage of development 
 hip                                              ________ cloth worn in front to protect your 
clothes   
 phase      




 ledge                                                  ________ set of instruments or 
machinery 
 tile                                                      ________ money raised from a bank 
 scrap 
 mortgage                                                                (2 marks) 
 
46.    
 decisive    
 treasurer                                                   _________declaration about 
something               
 scale                                                        __________to be crucial  
 disclosure    
 pleasing                                                                 (2 marks)   
               
47.  
 bulb 
 legion                                                    ________ female horse 
 province                                                ________ a large group of soldiers or 
people 
 mare  
 pulse                                                                     (2 marks) 
 
48.  
 fundamental          
 principle                                                   _________ a paper that provides 
information 
 labour                                                         _________essential 
 benefit 




 conclusion                                                 ________ circular shape 
 fibre                                                          ________ top of a mountain 
 loop  







 desolate                                           ________ sweet-smelling 
 fragrant                                            ________ good for your health 
 radical  
 wholesome                                                                                    (2 marks) 
 
 
(Total =2 x 50=100 marks) 
 






















The Interview Questions (English Version) 
 
 
Q1.  Could you explain to me how English is important for you in your study?  
Q2. What language element do you think is necessary for good listening, speaking, 
reading, or writing English? 
Q3. Do you pay attention to vocabulary learning outside class or rely mainly on the 
subject material? 
Q4. How often do you study words at home? 
Q5. How do you usually plan your learning of vocabulary? 
Q6. How do you review the words you have learnt in the class?   
Q7.what difficulties do you face in learning words? 
Q8.  What do you do to discover the meanings of English vocabulary inside the class? 
Q9. What do you do to discover the meanings of English vocabulary outside the class? 
Q10. What do you do to expand English vocabulary when you outside the class?  
Q11.What are the techniques that you use to learn new vocabulary? 
Q12. How you practise newly learnt words? 
Q13. Have you been taught vocabulary learning strategies (VLS) inside or outside 
class? 
Q14. What is the method that is usually used in teaching vocabulary in classroom?? 











بعد تعريف الباحت بنفسه واعطاء نبذه مختصره عن بحته و اهدافه...وكدلك اخبار الطالب عن مدي  اهميه 
  بله, يبدا الباحت با�سئله والتي كانت كالتالي:مساهمته في هده المقا
 هل با�مكان ان تشرح لي مدى  أهمية اللغة ا?��يزيه في دراستك؟ .1
ماهو العن?�����من عناصر اللغة ا?��يزية (المفردات, الصوتيات أو القواعد النحويه), الذي تعتقد  .5
 انه جي���تماع, المحادثه. القراءه والكتابه؟
طي  اهتمامك أكتر لتعلم المفرادات الجديده خارج الصف الدراسي, أو تعتمد كليا علي الكلمات هل تع .3
 الموجوده في الكتاب المدرسي فقط ؟
 كم ساعه تدرس اللغة ا?��يزيه في الفصل الدراسي اسبوعيا؟ .5
 كيف عادة تخطط لتعلمك المفردات الجديده للغة ا?��يزية؟ .2
 تها داخل الصف الدراسي؟كيف تراجع الكلمات التي تعلم .1
 م اهي الصعوبات التي تواجه ها في تعلم مفرادات اللغة ا?��يزيه ؟ .1
 ماهي ا?�تراتيجيات التي تتبع ها لتعلم المفردات الجديده داخل الصف الدراسي؟ .1
 ماهي ا?�تراتيجيات التي تتبع ها لتعلم المفردات الجديده خارج الصف الدراسي؟ .9
 تبع ها لتوسع معرفتك بمفردات الجديده للغة ا?��يزيه خارج الصف الدراسي؟ماهي ا?�تراتيجيات التي ت .11
 م اهي عاده ا?�تراتيجيات التي تتبعها لتعلم المفردات الجديده للغة ا?��يزيه؟ .11
 كيف تمارس الكلمات الجديدة التي تعلمت ها؟ .51
 نجليزيه؟هل تدربت علي أستخدام أسترتيجيات تعلم المفردات في تعل مفردات اللغة ا� .31
 م ا هي الطريقة التدريس التي عادة ما تستخدم في تدريس المفردات في الصف؟ .51
 هل عندك اي تعليق علي تعلم أسترتيجيات تعلم المفردات في محاضرتك الحالية؟ .21
  











The purpose of the study being conducted is to examine the influence of Vocabulary 
learning strategies in enhancing autonomous vocabulary learning among Libyan 
secondary school students in Libya. I am interested in learning about the vocabulary 
learning strategies that you employ in order to learn new words. Your participation in 
the study will involve an interview with an estimated length of one hour.  This interview 
will be tape recorded for later analysis. 
   
This study poses little to no risk to its participants.  I will do my best to ensure that 
confidentiality is maintained by not citing your actual name within the actual study.  
You may choose to leave the study at any time, and may also request that any data 
collected from you not be used in the study.     
 





Signature of Interviewee 
 
___________________________ 
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 أرشادات وتوجيهات
 عند كتابتك وتدوينك في هدا الكتاب يجب ان تركز علي النقاط التاليه:
 ادكر ا?�تراتيجيه المحدده التي تستعمل ها في تعلم الكلمات الجديده؟ .1
 اشرح باختصار كيف ومادا فعلت لتعلم الكلمه؟ .5
 كيف تجد المعني للكلم ه الجديده؟ .3
 اين تسج الكلمات الجديده الخاصه بك؟ .5




















Results of Pilot Study 
 
Overall Strategy Use 
Descriptive Statistics 
 N Minimum Maximum Mean Std. Deviation 
Overall  30 1 3 1.83 .648 
Valid N 
(listwise) 
30     
 
 




 N Minimum Maximum Mean 
Std. 
Deviation 
MS1 30 3 5 4.60 .621 
MS2 30 2 5 4.63 .669 
MS3 30 3 5 4.13 .776 
MS4 30 1 5 4.07 1.311 
MS5 30 2 5 4.23 1.073 
MS6 30 1 5 3.70 1.317 
MS7 30 1 5 3.43 1.135 
MS8 30 2 5 4.00 1.174 
MS9 30 2 5 4.37 .999 
MS10 30 1 5 4.27 .907 
MS11 30 2 5 4.57 .679 
MS12 30 2 5 4.33 .844 
MS13 30 3 5 4.57 .679 
MS14 30 1 5 3.87 .776 




Cog.S2 30 1 5 3.63 .999 
Cog.S3 30 1 5 4.00 1.203 
Cog.S4 30 2 5 3.50 .974 
Cog.S5 30 3 5 3.73 .868 
Det_S1 30 3 5 4.17 .950 
Det_S2 30 1 5 2.83 1.724 
Det_S3 30 1 5 3.20 1.690 
Det_S4 30 1 5 3.67 1.093 
Det_S5 30 1 5 2.47 1.548 
Det_S6 30 1 5 2.73 1.337 
Det_S7 30 2 4 3.10 .712 
Det_S8 30 1 5 3.73 1.388 
Det_S9 30 1 5 3.00 1.875 
Met.c1 30 1 5 3.93 1.230 
Met.c2 30 1 4 2.60 1.380 
Met.c3 30 1 5 3.87 1.196 
Met.c4 30 1 5 3.40 1.248 
Met.c5 30 1 5 3.70 1.803 
Met.c6 30 1 5 3.17 1.206 
Met.c7 30 1 4 2.83 1.341 
Met.c8 30 1 5 3.70 1.664 
Met.c9 30 1 5 3.43 1.547 
Soc.S1 30 2 5 3.67 1.348 
Soc.S2 30 1 5 3.13 1.358 
Soc.S3 30 1 5 2.73 1.363 
Soc.S4 30 1 5 2.67 1.493 
Soc.S5 30 1 5 3.03 1.629 
Soc.S6 30 1 5 2.67 1.539 
Soc.S7 30 1 4 2.47 1.196 
Valid N 
(listwise) 










APPENDIX Q 1: VOCABULARY LEARNIG STRATEGY LESSON PLAN 1  
Second Grade Secondary School Students in Bani-Walid, Libya 
Lesson One / 
Date 
Teaching Memory Strategy “Study Part of Speech”  




Objectives At the end of the lesson, 
 Students will be able to use one of memory strategies to learn new word 
which is studying the part of speech of new words. 
 To motivate students to be reflective  
 Understand the meaning of words  
Moral Value Helping others. 
Theme Crossing the Wadi. (course book) 
Lesson 
Structure 
Time Instructions Teaching Materials 
 9 am-9:10 
am 
Opening : 
Warm up: greet students. 
Stating the objectives of the current 
experiment. Try to motivate students to 
achieve the tasks of this experiment. 


























 9:10 am - 
9:25 am 
Presentation: 
The teacher will discuss and explain 
the nature of memory strategies, and 
show the all components of parts of 
speech.  
Distributing of worksheets 
containing (Memory strategy one:  
studying the part of speech of new 
words).  
 
The teacher will distribute 
worksheets containing this strategy 
to raise the students’ awareness of 
such strategies.  
 
 9:25 am- 
9:35am 
Practise  
The students will be given the 
opportunity to share their ideas on this 
topic. 
Individually, all students were given ten 
minutes to highlight unknown words, and 
then classify them according their 
function in sentence.   
 
 9:35 am- 
9:45am 
Evaluation  
The teacher will give students six words, 
and ask them to find out their meaning 
according to their part of speech.  
(exciting, courage, education, employee,  
strengthen, happen) 




The teacher will recap what you have 
studied and learned during the lesson. She 
will close my class with a “goodbye”. 
Test  
 
Find out the meaning of the following words: 
 
1. Exciting   ………………. 
2. Courage 
3. Education …………………. 
4. Employee   ……………….. 
5. Strengthen …………………... 
6. Happen ………………………… 
















APPENDIX Q 2: VOCABULARY LEARNIG STRATEGY LESSON PLAN 2 
Second Grade Secondary School Students in Bani-Walid, Libya 
Lesson Two / 
Date 
Teaching Memory Strategy “Study Synonyms and Antonyms  ”  
Date:  October 13, 2014  
Number of students: 50(Experimental Group) 
Objectives At the end of the lesson, students will be able to use one of memory 
strategies to learn new word which is studying synonyms and antonyms 
of new words. 
 To motivate students to be reflective  
Moral value Mercy  for animals 
Theme Dangerous animals. (course book) 
Lesson 
Structure 
Time Instructions Teaching Materials 
 9 am-9:10 
am 
Opening : 
Warm up: greet students. 
Stating the objectives of the 
current experiment.  
Try to motivate students to 
achieve the tasks of this 
experiment.  
The course book 
 











Clean tidy- dirty 
Easy hard-simple 
Fast quick-slow 
Scared afraid-brave  
Quiet silent- loud 








 9:10 am - 
9:25 am 
Presentation: 
The teacher will discuss and 
explain the nature of Memory 
strategy:  studying the synonyms 
and antonyms of new words. 
 
The teacher will distribute 
worksheets containing this 
strategy to raise the students’ 
awareness of such strategies 
 9:25 am- 
9:35am 
Practise  
The students will be given the 
opportunity to share their ideas on 
this topic. 
 
The class will be divided into 
eight groups. 
 
Each group highlight the unknown 
words in the text.  
 
group activities :one group say the 
word and another group say its 
synonym or antonym 
 
 9:35 am- 
9:45am 
Evaluation  
The teacher will give each group 
six words, and ask them to find 
out their synonyms and antonyms.  




The teacher will close her class 





























APPENDIX Q 3: VOCABULARY LEARNIG STRATEGY LESSON PLAN 3 
Second Grade Secondary School Students in Bani-Walid, Libya 
Lesson  
Three/ Date 
Teaching Memory Strategy “Paraphrase word meaning ”  
 
Date:  October 51, 2014  
Number of students: 31(Experimental Group) 
Objectives  At the end of the lesson, students will be able to use one of 
memory strategies to learn new word which is paraphrasing 
word meaning. 
 To motivate students focus on spelling of words  
Moral value Appreciation the Erath  
Theme Life on other planets? (course book) 
Lesson 
Structure 





Warm up: greet students. 
Stating the objectives of the lesson 
Try to motivate students to achieve 
the tasks of this experiment.  
The course book 
 




















am - 9:25 
am 
Presentation: 
The teacher will discuss and 
explain the nature of memory 
strategies, and distribute of 
worksheets containing (Memory 
strategy: paraphrasing word 
meaning to raise the students 
‘awareness of such strategy.  
 
Providing an examples for more 
illustrations of the strategy.  
 
Happy “happy is opposite sad” 
Ocean “is a body of saline water” 
 9:25 am- 
9:35am 
Practise  
Each student highlight unknown 
words in text.  
 Read the text, and highlight 
unknown words. 
 Find out the meaning of 
unknown words by 
dictionary 
 Put the dictionary aside  
 Try to write the meaning of 





 Teacher check the 
paraphrased of word 
meaning. 
 9:35 am- 
9:45am 
Evaluation  
 Each find a word 
  Try to write the meaning of 
new word in your own words. 
 9:45am Closing 
The teacher will close her class 


























APPENDIX Q 4: VOCABULARY LEARNIG STRATEGY LESSON PLAN 4 
Second Grade Secondary School Students in Bani-Walid, Libya 
Lesson 
Four/ Date 
Teaching Memory Strategy “Study Affixes and roots to 
remember the words”  
Date:  October 57, 2014  
Number of students: 34(Experimental Group) 
Objectives  At the end of the lesson, students will be able to use one of 
memory strategies to learn new word which is studying Affixes 
and roots to remember the words. 
 To motivate students focus on roots of words  
Moral value Importance of researching   
Theme History of telescopes (course book) 
Lesson 
Structure 




Warm up: greet students. 
Stating the objectives of the 
lesson 
Try to motivate students to 
achieve the tasks of this 
experiment.  
The course book 


















Walked   
Randomly 






The teacher will discuss and 
explain the nature of memory 
strategies, and distribute of 
worksheets containing 
(Memory strategy: studying the 
affixes and roots of words to 
raise the students ‘awareness 





 The students will be given 
the meaning of some 
prefixes and suffixes  
 
 
 Each student highlight the 
unknown words in the 
text.  
 
 Each student find out 











 The students will work in 
pairs  
 Each two students will 
answer the test.     
 9:45am Closing 
The teacher will close her class 




Q- Make four words from each root word below using either the prefixes or suffixes 
in the box. 
 
 
1.act   
2. farm  
3. open  
4. move  













APPENDIX Q 5: VOCABULARY LEARNIG STRATEGY LESSON PLAN 5 
Second Grade Secondary School Students in Bani-Walid, Libya 
Lesson Five/ 
Date 
Teaching Memory Strategy “Grouping words together”  
Date:  November 3, 2014 Number of students: 28(Experimental 
Group) 
Objectives  At the end of the lesson, students will be able to use one of 
memory strategies to learn new word which is grouping words 
 Promote students’ awareness of how to group similar word 
families based on similar root, sound, spelling, and meaning or 
grammatical function. 
Theme Earth and space (course book) 
Lesson 
Structure 





Warm up: greet students. 
Stating the objectives of the lesson 
Try to motivate students to 
achieve the tasks of this 
experiment.  
The course book 
 
























am - 9:25 
am 
Presentation: 
The teacher will discuss and 
explain the nature of memory 
strategies (Memory strategy: 
grouping words to raise the 
students ‘awareness of such 
strategy.  
Defining grouping words strategy 
as collecting words according to 
similarity in spelling or sound, 
similar meanings, grammatical 
similarity 
 
Providing an example to illustrate 
the various relations among words 
enable learner to be familiar with 
using such a technique of 
memorising words, since to it 
improve learners’ recalling words 
 9:25 am- 
9:35am 
Practise  
The students will be given to write 
group words for one word “ 
 Each student choose a word 






 9:35 am- 
9:45am 
Evaluation  
Each group will be given a 
crossword puzzle to group words. 
 9:45am Closing 
The teacher will close her class 





















Group the new word (Ensure) 
with words that have the same:  








































































APPENDIX Q 6: VOCABULARY LEARNIG STRATEGY LESSON PLAN 6 
Second Grade Secondary School Students in Bani-Walid, Libya 
Lesson Six/ 
Date 
Teaching Memory Strategy “Using the new word in a sentence 
to clarify its meaning ”  
Date:  November 11, 2014 Number of students: 28(Experimental 
Group) 
Objectives  At the end of the lesson, students will be able to use one of 
memory strategies to learn new word which is using the new 
word in a sentence to clarify its meaning     
Theme Philosophical dilemmas. (course book) 
Lesson 
Structure 





Warm up: greet students. 
Stating the objectives of the lesson 
Try to motivate students to 
achieve the tasks of this 
experiment.  
The course book 
 





















am - 9:25 
am 
Presentation: 
The teacher will discuss and 
explain the nature of memory 
strategies, and distribute of 
worksheets containing (Memory 
strategy: using the new word in a 
sentence to clarify its meaning    to 
raise the students ‘awareness of 
such strategy.  
Providing an examples to illustrate 
this strategy 
Dam is a barrier to hold back 
liquid. 
 9:25 am- 
9:35am 
Practise  
 The students will be given the  
words and ask them to use these 
words in sentences to give their 
meanings  
 Each student choose a word 





 9:35 am- 
9:45am 
Evaluation  
 Each student choose a word 
and ask his/her colleague to use 
it in sentence 
 9:45am Closing 
The teacher will close her class 



























APPENDIX Q 7: VOCABULARY LEARNIG STRATEGY LESSON PLAN 7 
Second Grade Secondary School Students in Bani-Walid, Libya 
Lesson 
Seven / Date 
Teaching Memory Strategy “studying the sounds of the words”  
Date:  November 11, 2014 Number of students: 30(Experimental 
Group) 
Objectives  At the end of the lesson, students will be able to use one of 
memory strategies to learn new word which is studying the 
sounds of the words 
Moral Value  Honesty  
Theme How honest are you? (course book) 
Lesson 
Structure 





Warm up: greet students. 
Stating the objectives of the 
lesson 
Try to motivate students to 
achieve the tasks of this 
experiment.  
The course book 
 











Enough   
Great  















am - 9:25 
am 
Presentation: 
The teacher will discuss and 
explain the nature of memory 
strategies, and distribute of 
worksheets containing (Memory 
strategy: studying the sounds of 
the words to raise the students 
‘awareness of such strategy.  
Providing an example to illustrate 
English sounds (vowels and 
consonants) 
 9:25 am- 
9:35am 
Practise  
 The students will be given 
pronounce each sound 
 Each student find out two 
words have similar sound  
 
 9:35 am- 
9:45am 
Evaluation  
 In groups (three students in 
each) find out five words have 





 9:45am Closing 
The teacher will close her class 






Consonants of English 
/p/ play, stop, speak, power 
/b/ bad, baby, big, object 
/t/ ten, later, little, pot 
/d/ day, advice, bed 
/k/ character, quick, taxi 
/g/ got, exam, ignore, finger 
/f/ food, laugh, telephone 
/v/ vain, over, Stephen 
/θ/ thin, earth, method, both 
/ð/ they, father, breathe, with 
/s/ small, since, scene, psalm 
/z/ zoo, goes, xenophobe 
/ʃ/ shell, nation, machine 
 
/ʒ/ genre, measure, vision 
/h/ hot, hair, whole, whose 
/m/ moon, lamp, lamb 
/n/ can, snow, pneumonia 
/ŋ/ string, singer, tongue 
/tʃ/ chair, match, future 
/dʒ/ just, general, age, soldier 
/l/ look, small, bottle, isle 
/r/ real, train, wrong, write 
/j/ yes, Europe, university 
/w/ window, twin, quick, why 
 
 
Vowels of English 
/ɪ/ pin, English, business 
/e/ bed, head, bury, exit 
/æ/ cat, bag, apple, black 
/ə/ the, a, woman, banana 
/ʊ/ look, put, could, cushion 
/ɒ/ clock, what, because 
/ʌ/ cut, come, mother 
/ɜː/ girl, burn, word, heard 
/ɑː/ car, art, heart, half 
/ɔː/ or, board, door, small 
/ɪː/ sea, bee, people, receive 


























APPENDIX Q 8: VOCABULARY LEARNIG STRATEGY LESSON PLAN 8 
Second Grade Secondary School Students in Bani-Walid, Libya 
Lesson 
Eight / Date 
Teaching Memory Strategy “Use semantic maps”  
Date:  November 24 , 2014  
Number of students: 34(Experimental Group) 
Objectives  At the end of the lesson, students will be able to use one of 
memory strategies to learn new word which is using semantic 
map 
Theme The sinking city(course book) 
Lesson 
Structure 





Warm up: greet students. 
Stating the objectives of the lesson  
The course book 
 



















am - 9:25 
am 
Presentation: 
The teacher will discuss and 
explain the nature of memory 
strategies, and distribute of 
worksheets containing (Memory 
strategy: using semantic map.  
Providing an example to illustrate 
English sounds (vowels and 
consonants) 
 9:25 am- 
9:35am 
Practise  
 The students will work in 
partners. 
 Students will create a semantic 
map by categorizing list of 
words 
 Each partners should show the 
map and explain it.  
 
 9:35 am- 
9:45am 
Evaluation  
Ask students on meaning sematic 
map strategy? 
 
 9:45am Closing 
The teacher will close her class 






















APPENDIX Q 9: VOCABULARY LEARNIG STRATEGY LESSON PLAN 9 
Second Grade Secondary School Students in Bani-Walid, Libya 
Lesson Nine / 
Date 
Teaching Memory Strategy “Keyword Method”  
Date:  December1 , 2014  
Number of students: 34(Experimental Group) 
Objectives  At the end of the lesson, students will be able to use one of memory 
strategies to learn new word which is using keyword method 
 Help the students develop new ways to learn and remember the 
vocabulary words. 
Theme The sinking city(course book) 
Lesson 
Structure 




Warm up: greet students. 
Stating the objectives of the lesson  
The course book 
 















 9:10 am - 
9:25 am 
Presentation: 
The teacher will discuss and explain 
the nature of memory strategies 
“Keyword Method” 
 Keyword Method is a memory 
technique used to help one 
associate two things, such as an 
English word and an Arabic word, 
or a face with a name. 
 Write the words on the bored 
 and pronounce them 
  Define the target word 
 Think of a keyword for the target 
word 
 Write the keyword beside each 
 Word and pronounce it. 
 Link the keyword with the 
meaning of the target word 
 Recall the meaning of the target 
word 
 9:25 am- 
9:35am 
Practise  
 Students will find a keyword for 
the target word. 
See-energy. Cheese  
 9:35 am- 
9:45am 
Evaluation  
Every student should apply keyword 
method to learn these words  
Sterling (n), Chinese (n), Europe 
(n) 




 9:45am Closing 





























APPENDIX Q 10: VOCABULARY LEARNIG STRATEGY LESSON PLAN10 
Second Grade Secondary School Students in Bani-Walid, Libya 
Lesson Ten 
/ Date 
Teaching  Strategy “Using dictionary  ) English – English – 
Arabic )”  
Date:  December8 , 2014  
Number of students: 27(Experimental Group) 
Objectives  At the end of the lesson, students will be able to use one of 
determination strategies to learn new word which is using 
dictionary  ) English – English – Arabic ) 
Moral Value Appreciation of Nature 
Theme The sinking city(course book) 
Lesson 
Structure 





Warm up: greet students. 
Stating the objectives of the lesson  
The course book 
Dictionary  



















am - 9:25 
am 
Presentation: 
The teacher will discuss and 
explain the nature of 
determination strategies, 
(Determination strategy: using 
dictionary  ) English – English – 
Arabic ) 
 Guide Words: 
  Headwords 
  Syllabication  
 Phonetic symbols  
 Accent marks 
 Parts of speech  
 Definitions 
 9:25 am- 
9:35am 
Practise  
 Each student will use his/her 
dictionary to find out the 
meaning of word in English 
and in Arabic. 
 
 9:35 am- 
9:45am 
Evaluation  
 In pairs working, each 
student will ask his/her 
friend to use a dictionary 
to find out the meaning of 
given word in English and 
in Arabic.  
 9:45am Closing 
The teacher will close her class 


















A Sample Interview Script (English Version) 
 
Interviewer: Salma Hassan 
Interviewee:  Kareema (1) 
Date: 22sec September 2014 
Time: 11.15 a.m. 
Place: Hitteen Secondary School in Bani-Walid, Libya 
………………………………………………………………………………………… 
Researcher: Assalamualaikum.  
Interviewee: Walaikumsalam.  
Researcher: Please have a seat.  
Interviewee: Thank you.  
Researcher: How are you today?  
Interviewee: Fine alhamdulillah, and you?  
Researcher: good, alhamdulillah. Let me introduce myself, please?  
My name is Salma Hassan, a Libyan doctoral candidate in Applied Linguistics at 
Universiti Utara Malaysia (UUM), Kedah, Malaysia. Currently, I am conducting a 
study on the influence of vocabulary learning strategies in enhancing autonomous 
vocabulary learning among Libyan secondary school students in Bani,Walid Libya as 
part of the requirements for the award of a PhD degree.  
Interviewee: My name is Kareema. I‘m a second year majoring in basic science.  




Researcher: Nice to meet you Kareema, and I wish you all the best. Keep studying 
hard, who knows? One day you will study abroad too… 
Interviewee: yeah, insyAllah.  
Researcher: I would like to ask you about your English vocabulary learning and I wish 
you to cooperate with me. Please put in your consideration, there is no right or wrong 
answer. Just share with what you actually do to learn new words.  
Interviewee: Alright, let’s start then.  
1. Interviewer: Q1 could you explain to me how English is important for you in 
your study?  
2. Participant 1: Learning English is important, so if we study English every day 
that means we will speak it when we grow up fluently. My elder brother is 
studying computer science in UK. He always encourage me to learn English. 
Because he said it will help you to communicate and get job easily when I grow 
up.  
 
3. Interviewer: Q2 what language element do you think is necessary for good 
listening, speaking, reading, or writing English? 
4. Participant 1: Umm, of course having many words, because words are the basic 
component for any language, for example I can express my idea by two or three 
words, even they are grammatically wrong but they still can be understood. 
 
5. Interviewer: Q3- Do you pay attention to vocabulary learning outside class or 
rely mainly on the subject material? 
6. Participant 1: actually I study the words that are in the syllabus only, because 
they will come in the exam.   
 
7. Interviewer: Q4- How many hours a week do you study English in the classroom 
at your school?  





9. Interviewer: Q5- How do you usually plan your learning of vocabulary? 
10. Participant 1: I keep a vocabulary list with words definitions, when I get the 
chance at the end of the day, I evaluate my words learning.  
 
11. Interviewer: Q6- how do you review the words you have learnt in the class?   
12. Participant 1: it depends writing them down or using them. 
 
13. Interviewer: Q7-what difficulties do you face in learning words? 
14. Participant 1: My biggest problem with vocabulary learning is that the words I 
learned’ today are often forgotten tomorrow. This sometimes frustrated me. There 
were a lot of words which I learnt before, but I forget them for the reason that 
there wasn’t opportunity to use them.  
 
15. Interviewer: Q8- What do you do to discover the meanings of English 
vocabulary inside the class? 
16. Participant 1: I prefer either asking teacher because he is the source of 
knowledge, or asking friend to share with him the knowledge.  
 
17. Interviewer: Q9- What do you do to discover the meanings of English 
vocabulary outside the class? 
18. Participant 1: it depends actually, I ask my brother. I sometimes skip it too. 
 
19. Interviewer: Q10- What do you do to expand English vocabulary when you 
outside the class?  
20. Participant 1: Actually, I usually use dictionary to find meaning then I write it 
down repeatedly. Also, I remember, my brother learnt me that I can use the verb 
then I can add er or ing to give another meaning. 
 
21. Interviewer: Q11.What are the techniques that you use to learn new vocabulary? 
22. Participant 1:  mmmm………I sometimes ask my sister, since she is studying 
medicine, She is better than me in English language. So I find that easier and 





23. Interviewer: Q12 - How you practise newly learnt words? 
24.  Participant1: Actually I prefer revising words by repeating them.  
 
25. Interviewer: Q14- Have you been taught vocabulary learning strategies 
(VLS) inside class before? 
26.  Participant1: as I said earlier, I haven’t study the either in class or outside class.  
Our teachers usually ask us to study them at home only. 
 
27. Interviewer: Q13- What is the method that is usually used in teaching 
vocabulary in classroom? 
28.  Participant1: the teacher asks us to check the words that listed at the end of the 
book. We should check each list for each lesson, translate and study them at 
home. For either speaking or writing class I usually ask teacher or friend about 
what does Arabic word meet in English.  
 
29. Interviewer:  Q15- Do you have any comments on vocabulary learning 
strategies in your present class? 
30. Participant1: ok…very helpful and flexible. In this training session I think they 
are very useful. I wish teachers teach us these strategies. At least at one level. I 
mean if they taught us these strategy at eighth level of our study, I think that we 
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 الباحت: سالمة حسن المبروك
 : كريمة 1الطالب 
 5115سبتمبر  55التاريخ: 
 21:11الساعة: 




 : وعليكم ?��م1الطالب 
 
 ي بالجلوسالباحت: تفضل
 : شكرا جز��1الطالب 
 
 الباحت: كيف حالك
 : بخير الحمدلله, وانت  1الطالب 
 
الباحت: دعيني اعرفك بنفسي , انا سالمة حسن طالبه دكتوراه في علم اللغويات, بجامعة اوتارا ماليزيا. حاليا انا 
لتانيه ثانوي اتي للمفردات بين طلبة السنه اأقوم بدراسه تاتير استراتيجيات تعل مفردات اللغة في تعزيز التعلم الذ
 جزء  مهم ?�تكمال متطلبات الدكتوراه بمدينة بني وليد, ليبيا. هذه الدراسة 
: انا اسمي كريمة, طالبة في سنة التانيه ثانوي. تخصص علمي, انا احب اولئك الذين يدرسون بالخارج. 1الطالب 
 دراسيه للدراسه بالخارج. هدا داءما يحفزني للدراسه والحصول علي منحه
 
الباحت: سعيده لمقابلتك, وانا أتمني لك التوفيق. استمري بالدراسه جيدا, من يدري يوما ما انت  سوف تدرسين 
 بالخارج ايضا.




ه ء كوني متأكدالباحت: أود ان أسالك عن تعل مفردات اللغة ا?��يزية, واتمني ان تكوني متعاونه معي, ورجا
 بانه �يوجد اجابة صحيحه أو خاطئه. فقط شاركيني عن مالذي تفعلين����تعلم الكلمات الجديده.
 : حسنا, دعينا نبدأ 1الطالب 
 
 الباحت: هل بأمكانكي أن تشرحي لي مدى  أهمية اللغة ا?��يزيه في دراستك ؟
درسنا اللغة كل يوم , هذا يعني انا سوف نتكلم ها ?��ه : تعلم اللغة ا?��يزيه جدا م هم, فنحن أذا  1الطالب 
عندما نكبر. أخي ا�كبر يدرس في علم الكمبيوتر في بريطانيا.  هو دائما يشجعني لتعلم اللغة ا?��يزي ة. هو قال 
 بأن اللغة سوف تساعدني للتواصل مع ا��نب والحصول علي العمل بسهوله عندما اكبر.
 
اهو العن?�����من عناصر اللغة ا?��يزية (المفردات, الصوتيات أو القواعد الباحت: في رأيك, م
 النحويه), الذي تعتقدي انه جي���تماع, المحادثه. القراءه والكتابه؟
 
: بالطبع تعلم العديد من الكلمات، �ن الكل مات هي المكو?�����ي لغة، على سبيل المثال أستطيع  1الطالب 
 عن فكرة من قبل اثنين أو ?�ث كلمات، فبالرغم من أنهم نحويا خطأ ولكن � يزال يمكن فهم الفكره. أن أعبر
 
الباحت: هل تعطي  اهتمامك أكتر لتعلم المفردات اللغة ا?��يزية خارج الصف الدراسي أم انكي تعتمدي أساسا 
 علي المادة الدراسية؟
 تي مذكورة في المنهج فقط � ن هذة الكلمات فقط تاتي با�متحان.  : في الحقيقة أنا أدرس الكلمات ال 1الطالب 
 
 الباحت: كم ساعة تدرسي اللغة ا?��يزية في الصف الدراسي في المدرسة؟
 دقيقة لكل فصل 25: خمس حصص با?�بوع, و 1الطالب 
 
 الباحت: كيف عادة تخططي لتعلمك للمفردات ؟
ئم ه مع المعني الكلمات في اللغة العربية, وعندما أتحصل علي الفرصه : انا عادة اضع الكلمات في قا 1الطالب 
 في ن هاية اليةم أقوم بأختبار لنفسي للكلمات التي تعلمت ها.
 
 الباحت: كيف تراجعيين الكلما تعلمتي ها في الصف الدراسي؟
 : علي حسب, أقوم بكتابتهن أو باستخدام هن. 1الطالب 
 




: الصعوبه التي اواجه ها في تعل مفردات اللغة ا?��يزي ة , هي أنني اتعلم الكلمات اليوم وغالبا  1الطالب 
ماانساهن غد ا. هذا يحزنني كتيرا. فقد تعلمت الكتيير من الكلمات من قبل , ولكن قد نسيتهن لسبب هو أنني لم 
 صه في أستخدام هن.اتحصل علي الفر
 
 الباحت:  ماهي ا?�تراتيجية التي تتبعها لتعلم المفردات اللغة ا�نجليزية في داخل الصف الدراسي؟
 : أن افضل أ اسال ا�ستاذ �ن ه هو مصدر المعرفه أو أسال صديقي ?��كه المعلوم ه. 1الطالب 
 
 لغة ا?��يزية خارج الصف الدراسي؟الباحت: :  ماهي ا?�تراتيجية التي تتبعها لتعلم المفردات ال
 : بعلي حسب, أنا أسال أخي أو أقوم احيانا بتخطي الكلم ة الجديدة. 1الطالب 
 
 الباحت:  ماهي ا?�تراتيجية التي تتبعها لتوسع معرفتكي بمفردات اللغة ا?��يزية خارج الصف الدراسي ؟
لكلمة ثم اكتب ها عدة مرات . أنا ايضا تعلمت من أخي : في الواقع انا أستخدم القاموس ?��د معني ا 1الطالب 
 لتعطي معني اخي للكلم ة.  )er(-)ing(أنني يمكنني أن أضيف للفعل    
 
 الباحت: م اهي الطريقة التي تتبعها لتعلم المفردات اللغة ا?��يزية ؟
ية. وكذلك أرى أن سؤال ها : أحيانا أسأل أختي، �ن ها تدرس الط ب، هو أفضل مني في اللغة ا?��يز 1الطالب 
 ?��د الكثير من الوقت مثل البحث في القاموس
 
 
 الباحت: كيف عادة تطبق علي الكلمات الجديدة التي تعملت ها؟
 : في الواقع, أنا أفضل مراجعته الكلمات بكتابتهن عدة مرات 1الطالب 
 
 الصف الدراسي أو خارجه؟ الباحت: هل سبقو وأن درست استراتيجيات تعلم مفردات اللغة سواء داخل
: كما قلت سابقا، أنا لم أدرس استراتيجيات تعل مفردات اللغة سواء في الصف الدراسي أو خارجه.  1الطالب 
 عادة ما يطلب منا المعلم دراسة الكلمات الجديده في البيت.
 
 
 ؟الباحت: م ا هي الطريقة التدريس التي عادة ما تستخدم في تدريس المفردات في الصف
المعلم يطلب منا للتحقق من الكلمات التي المذكورة في ن هاية الكتاب. يجب علينا التحقق من كل    : 1الطالب 
قائمة لكل درس وترجمتها ودراست ها في المنزل. إما في المحادثة أو الكتابة ,أنا عادة ما أسال المعلم أو الصديق 






 هل عندك اي تعليق علي تعلم أسترتيجيات تعلم المفردات في محاضرتك الحالية؟الباحت: 
 
دة جدا ومرنة. في هذه الدورة التدريبية أعتقد أن ها مفيدة جدا. أتمنى من لمعلمين أن طيب ... مفي :  1الطالب 
يدرسونا  هذه ا?�تراتيجيات. عل���ل في مستوى واحد. يعني لو علمونا هذه ا?�تراتيجية في الصف الثامن ، 






























Responses to the question were 
sorted into: 
Q1.Could you explain to me how English is 
important for you in your study?  
 
English language is important : 
Important (I) 
Communication (C) 
Good career (GC) 
Q2. What language element do you think is 
necessary for good listening, speaking, 
reading, or writing English? 




Q3. Do you pay attention to vocabulary 
learning outside class or rely mainly on the 
subject material? 
Q4.  How often do you study words at 
home? 
Q5-How do you usually plan your learning 
of vocabulary? 
Q6. How do you review the words you have 
learnt in the class?   
Q7.what difficulties do you face in learning 
words? 
 
Causes of Inadequate  Vocabulary 
knowledge: 
 
Problems in Vocabulary learning 
(DVL)  
Frequency of studying English words 
(Fq) 
 
Sources of  vocabulary learning 
(SVL) 
Q8.  What do you do to discover the 
meanings of English vocabulary inside the 
class? 
Q9. What do you do to discover the 
meanings of English vocabulary outside the 
class? 
Q10. What do you do to expand English 
vocabulary when you outside the class?  
Q11.What are the techniques that you use to 
learn new vocabulary? 
Lack of adequate knowledge in VLS 
Techniques of  learning words inside 
classroom  (TLV.in) 
 
Techniques of  learning words 
outside classroom (TVL.out)  
Q12. How you practice newly learnt words? 
Q13. Have you been taught vocabulary 
learning strategies (VLS) inside or outside 
class? 
Q14. What is the method that is usually 
used in teaching vocabulary in classroom?? 
Q15. Do you have any comments on 
vocabulary learning strategies in your 
present class? 
Lack of Training on using VLSs: 
Method of teaching vocabulary  
)MTV( 
Lack of  practice on using vocabulary 
learning strategies )LP.VLS( 
 
 
